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Abstract
This action research study focused on the effects implementing multiple reading strategies
and reading activities had on student reading comprehension and motivation. Research was
conducted with 56 students from a first grade, fifth grade, and seventh grade classroom. Data was
collected from comprehension assessments, teacher observations, and the implementation of a
book challenge adapted from 
The Book Whisperer: Awakening the Inner Reader in Every Child
by
Donalyn Miller. Activities from the book challenge included student selfreflections, book
reviews, reading journals, and studenttoteacher letter correspondences about reading experiences.
Results indicated that student reading comprehension in each classroom improved with the
implementation of these reading strategies. Implications of the study suggest that if teachers
implement a variety of reading strategies, student comprehension can increase and students may
become more motivated readers with more reading exposure. Because of the powerful results of
student growth, the instructional and motivational techniques will continue to be implemented.
Keywords: 
reading, comprehension, motivation
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If one would walk into an elementary classroom and compare it to a middle school
classroom, the vast differences may drastically stand out. However, despite all these differences,
there is one very important similarity, which is reading. Reading skills are vital to the success of all
learners, no matter the grade level. 
"To become lifelong literacy learners, children must be
motivated to engage in literacy activities. It is not sufficient only to possess the cognitive skills
necessary for reading" (Baker & Wigfield, 1999, p. 469).
Whether it is reading menu items, street
signs, a novel, or the newspaper, reading is a lifelong skill that is used on a daily basis. Reading is
something that is taught even before a child steps foot in a classroom. Many classrooms will
consistently provide reading opportunities that establish the desire to read in each student, while
other classrooms lack reading opportunities that instill this desire. Making reading a priority in
and outside the classroom can give it a deeper meaning that intrinsically motivates kids to read and
strengthens comprehension skills.
This action research study took place in a first grade, fifth grade, and seventh grade
classroom with ages ranging from six to thirteen, and totaling 56 students. The first grade
classroom was composed of 17 students. There were ten males and seven females that participated
in this study. The ages of these students were between six and seven years old and are from middle
to high socioeconomic families. Out of the 17 students, 16 were Caucasian and one was African
American. There were four students receiving reading services due to low reading scores and one
student was working with a Levels of Service teacher due to high reading scores. The remaining 12
students did not receive services.
The fifth grade classroom was composed of 18 students between the ages of ten and eleven
years old. Eight students were male and ten were female. This classroom was located in a Title 1
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school with students from lower to middle socioeconomic households; of the 18 students, seven
qualified for free and reduced lunches. This class consisted of students from various ethnicities:
Caucasian (12), American Indian (5), and African American (1). While six of these students were
on reading IEP’s, nine received services in reading due to low reading scores. The remaining three
students did not receive services.
The last of our sample group was composed of seventh grade students between the ages of
11 and 12. Of the 21 middle school participants, 11 were female and 10 were male. There was
only one African American student and one American Indian student, the final 19 students were
Caucasian. Two students had an IEP and received special education services and one student was
an English Language Learner who did not receive any services. Most of these students came from
middle to high socioeconomic families with less than three receiving free and reduced lunch.
Within all three classrooms, lower reading comprehension scores typically were from
students who appeared to lack the motivation to read regularly. Many of these students had little
interest in picking up a book for fun and as a result, their comprehension scores were lower than
their peers who enjoyed reading. The purpose of this study was to determine what motivational
techniques inspire students to read resulting in better reading comprehension.
After looking at the relationship between reading motivation and skill level, we have come
up with the following action research question. Will six weeks of the implementation of a variety
of motivational and reading techniques at various grade levels in a public school district, increase
students’ reading motivation and as a result positively affect reading comprehension?
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Literature Review
Despite schools best intentions to "perfect" students' data, micromanaging every element of
students' school experience proves to be a poor way to build lifelong learners (Gillard, Gillard and
Pratt, 2015). Many scholars agree that when students’ motivation increases, their reading skills
enhance. This literature review will divulge how intrinsic motivation correlates to the
development of readers.
A successful classroom environment is one that motivates and engages students by
focusing on their interests and topics they deem relevant. According to Guthrie, Wigfield, and
Humenick (2006), two of the biggest influences on reading are teachers and parents. If a student
is positively exposed to reading outside of school, he or she will be more motivated to read in
school. Students will think of themselves as readers if they are encouraged and supported at home
in addition to at school. If they think highly of themselves in terms of reading, they will be more
motivated to read. Teachers are role models for students and can be very influential. If a teacher
stresses the importance of reading, it will infiltrate their classroom atmosphere, making it a
positive reading environment. The teacher’s role in the reading process is to create experiences
and environments that introduce, nurture, or extend students’ abilities to engage with a text. “This
requires that teachers use explicit instruction, which includes modeling, scaffolding, facilitating,
and participating” (McLaughlin, 2012, pg. 434). Teachers can incorporate several methods of
instruction to foster a strong motivation for reading.
In a study done by Ivey and Broaddus (2001), 1,765 sixthgrade students from 23 diverse
schools were asked what factors make them want to read. This study determined that students
were more motivated to read if they were given time to read books of their choice. 42% responded
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that they were motivated by finding [interesting] materials to read and having choice [on the books
they read] (Ivey & Broaddus, 2001, pg. 357).
Many students also noted that they were motivated to read because they had access to a
variety of books. The survey results also acknowledged the benefits of connecting reading
instruction with authentic, realworld situations and students’ personal interests (Ivey & Broaddus,
2001, pg. 360). Influential teachers “understand that reading instruction needs to be connected to
reallife, authentic situations, teach for a variety of purposes, using a variety of methods, materials,
and grouping patterns to focus on individual needs, interests, and learning styles, differentiate
instruction and know that motivation and multiple kinds of text are essential elements of teaching
and learning, and provide many diverse opportunities for students to read, write, and discuss”
(McLaughlin, 2012, pg. 434).
The power of choice enhances the motivation and engagement of students, and when
children are allowed to choose what to explore, they seem to be more intrinsically motivated –
more than happy to work hard and strive for the highest quality (Wolk, 2002). Giving students
choices that are relevant to their lives allows students to be more engaged with their work. Gillard,
Gillard, and Pratt (2015) suggested that if given a choice, students were willing to do much more
work towards mastery on a subject, than if told exactly what to do, how to do it, and when to turn
it in.
Students are more motivated when the subject is relevant and/or interesting to them. Some
students prefer nonfiction books over fiction books and vice versa. Accordingly, if students are
given a choice they are more likely to be engaged and comprehend the text. (Guthrie, J., Hoa, L.,
Wigfield, A., Tonks, S., & Perencevich, K., 2006). When classroom activities are based on active
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inquiry, exploration, and decision making and the teaching materials (texts, readalouds, and
handson activities) are chosen based on student interests and authentic situations, students are
more effectively engaged in the learning (Filippatou & Kaldi, 2010).
Reading comprehension is a standard that travels from kindergarten to high school. When
students are told what to read and not given a choice, it is just another task that may be
meaningless to them. How can teachers help students meet the standard of comprehension when
reading is a chore not a choice? By giving students the opportunity to choose their texts students
will be more motivated to read and understand their text. Teachers who create a classroom
atmosphere by focusing on three specific human needs 1) freedom of choice, 2) ability to learn and
develop expertise, 3) and finding purpose, allow students to develop greater intrinsic worth
(Bowman, 2011).
When students have well developed intrinsic worth, the amount they read increases as well
as reading achievement (Guthrie et al., 2006). Intrinsic motivation has been found to be more
effective than extrinsic motivation for reading comprehension (Guthrie et al., 2006). Having
students read for themselves and not for the teachers is an example of using intrinsic versus
extrinsic motivations. When students are reading only to please their teacher, they are not as likely
to enjoy the book as much as when they are reading for themselves. Guthrie et al (2006) found
“Students with highly developed intrinsic motivation for reading report high levels of curiosity to
read, involvement in a range of reading activities, preference for challenging materials, and
extended amounts of time in reading activities.”
Students who are motivated “achieve because they 
want
to understand and learn” (Guthrie,
et al. 2006). Students who are motivated to read become engaged in the text and truly enjoy
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reading, and therefore, gain a better understanding of the text. The student who is highly
motivated to read will choose and continue to read over time. There are many factors that go into
reading comprehension, one being an effective teacher who inspires students to want to read by
promoting a positive atmosphere that continually encourages students to develop their reading
skills by incorporating texts that are interesting and giving students choice.

Methodology
The challenge of increasing a student’s intrinsic motivation to read while increasing his or
her comprehension skills required several motivational techniques. This process of observation and
data collection took place over a sixweek time span. This study took place in a first grade, fifth
grade, and seventh grade classroom with ages ranging from six to thirteen, and totaling 56
students. The primary methods implemented during this time consisted of a teacher book club and
the implementation of instructional strategies from 
The Book Whisperer: Awakening the Inner
Reader in Every Child
by Donalyn Miller via student selfreflections, book reviews, reading
journals, and writing letters to teachers about the books being read. Other methods of data
collection were the NWEA MAP test, assessment scores, and teacher observations.
A key resource we used throughout this research period was the text, 
The Book Whisperer:
Awakening the Inner Reader in Every Child
. The author of this novel, Donalyn Miller, is a sixth
grade reading teacher who does not consider herself a “reading researcher” or “reading policy
expert;” the “source of [her] credibility is that [she] is a teacher who inspires [her] students to read
a lot and love reading long after they leave her classroom” (Miller, 2009, p.1). Prior to our study,
all three researchers read 
The Book Whisperer
as an educational tool in order to properly
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implement the reading challenge Miller presents in her novel. During our six weeks of research,
researchers had weekly dialogues to discuss the book and the impact it had in each of our
classroom settings. Miller explores four main aspects throughout her text including her personal
reflections, explanation of practical strategies for classroom implementation, activities to promote
a classroom dialogue about reading, and student anecdotes and quotes. Researchers reflected on
each aspect during the weekly discussions. In addition to our book club, researchers also reflected
on classroom observations and the general analysis of the study’s progress.
The book challenge was introduced in all three classrooms at the beginning of the study.
Because of the age difference, adaptations were made but the core concept of the challenge stayed
intact. Every student read a certain number of books from a variety of genres and reflected on
their experience. 
In the first grade classroom, students were asked to write sticky note book

reviews to rate books from four different genres (Appendix A). Students needed to review three
books each week. They then were asked to share their thoughts about the book to the other
students in the classroom. The teacher provided students with an option of reading from four
different genres. The genres that were introduced were fairytales, poems, fiction, and nonfiction.
Because these students were developing readers, they needed teacher assistance when choosing
books from different genres. Students were instructed to look in book boxes based on independent
reading levels. This allowed them to have the freedom of choice within certain parameters. Along
with reading in school, the students were asked to read a book every night at home and fill out a
reading log (Appendix B). If the students filled out the reading log fully, they earned lunch with
the teacher. They got to choose a book from their classroom library or they could read one from
home.
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Students in the fifth grade were challenged to read 40 books from nine different genres at
the beginning of the school year: five poetry, five traditional literature, five realistic fiction, two
historical fiction, four fantasy, two science fiction, two mystery, four informational, two
biography/autobiography/memoir, and nine chapterbook of their choice. The students created a
reader’s notebook to keep track of the 40book reading challenge which was set up into four
sections: 
reading list
,
books to read
,
genre study
, and 
response entries 
(Appendix C). The 
reading
list
is where students recorded the title and author of each book completed, date completed, and a
brief personal response to the book. The 
books to read 
section was where students recorded books
they wanted to read in the future, and recorded those titles on this list so as not to forget them.
Under 
genre study
, students took notes as we spent time studying each genre they were required to
read. The 
response entry
section was implemented for students to write journal entries or letters to
the teacher about books they read. All books read individually as well as those read during guided
reading groups were counted toward the 40book total.
The seventh grade and fifth grade reading challenges were very similar. The major
difference between the fifth and seventh grade classroom was the challenge requirements.
Because the length of books increase in middle school and the amount of class time scheduled for
reading decreases, the seventh graders were required to read fewer books than the fifth graders,
however, they were required to do more reflection once they finished a novel. The seventh grade
participants were required to read 20 books from nine different genres. 15 books were to be read
from specific genres: three historical fiction, three realistic fiction, two traditional literature, one
fantasy, one mystery, one science fiction, two informational nonfiction, one biography or
autobiography, and one poetry. The remaining five books were from a genre of their choosing.
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Like the fifth graders, the seventh grade students kept a reading log in their reader’s notebooks to
tabulate the number of books read, number of genres read, book difficulty and rating, and a wish
list of future reads (Appendix D). The reader’s notebook was also the tool used on a weekly basis
to conference with each individual student to determine their progress and give them the support
they required. Students would write letters to the instructor to reflect on what they were reading at
the time and the instructor responded with comments and questions.
The students’ requirements were to write a journal response or a letter to the teacher about
each book they completed given these prompts if needed: 
1) My favorite character is ___
because… 2) If I were the author, I would change ___ because… 3) If I were the character ___, I
would… 4) My favorite part of the story was… 5) I think the/a theme of the story is ___ because…
6) I was confused about the part on page ___ when it says… 
. Teachers read through the notebooks
at the end of each week and gave students feedback and reading suggestions.
Fifth and seventh grade students were also required to complete two formal book reviews
during the six week implementation period. In these book reviews, students needed to write about
other books by the same author, awards the book and/or author has won, comparisons with other
books, and personal reactions and opinions about the book.
In addition to the review, seventh graders were required to write a brief summary. Another
strategy implemented along with the book challenge were book recommendations. These were
done in multiple ways, through the use of informal book discussions, book commercials, book
reviews, and book talks. 
Five Minute Friday 
was an activity students in both fifth and seventh
grades participated in, where they would discuss the book they were currently reading within small
groups and give short book recommendations called Book Commercials. While students discussed
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the books they read, the teacher used the observation checklist to take anecdotal notes on their
conversations. When students completely finished a book for the challenge, they gave a Book Talk
to the whole class to persuade peers to read it.
Students completed selfreflections (Appendix E & G) at the beginning and end of the
research period to reflect on their reading experiences. The reflections provided teachers with
information about genres students liked, where students read, and how they viewed themselves as
readers. Students were asked to compare their ability to comprehend books they picked out with
those the teacher assigned, to describe why they chose certain books to read, and to explain what
they did if the book was uninteresting or too difficult. Teachers gained a deeper understanding of
what students liked to read and how well they comprehended books of their interest no matter the
level of the book. These selfreflections provided both teachers and students with more
information on how reading choices impacted comprehension.
Teachers referred to district and national test results to gain a better sense of student
reading comprehension abilities to determine individual student’s reading levels. In the fifth and
seventh grade classrooms, the NWEA MAP assessment was given to all students at the beginning
of the study and again at the end. NWEA MAP “creates a personalized assessment experience by
adapting to each student’s learning levelprecisely measuring student progress and growth for each
individual”(NWEA, 2016). MAP provides teachers with instructional insight to help them
accelerate student learning ( NWEA, 2016). Comprehension assessments were given to determine
how well students could comprehend gradelevel texts. Implementation of guided reading was
used throughout the process to teach comprehension skills to students at his or her reading level
and to help collect formative assessment data. For all summative and formative assessments,
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district standard rubrics were used to measure proficiency (Appendix H, Appendix I, and
Appendix J). A second district tool that was used was the Fountas and Pinnell Informal Reading
Inventory . These kits were used in order to find students’ appropriate reading levels. The students
read a story and then answered comprehension questions. Teachers looked at accuracy, fluency
and comprehension when using the leveling kits to determine individual reading levels. This was
done prior to the research and once again at the end.
Observation was an integral tool that was used throughout the entire research process and
was done in a few different formats. The observational data allowed teachers to see the different
types of books students were choosing, how well they were comprehending, and if they were
enjoying what they were reading. Teachers used an observation checklist (Appendix K) to record
what was observed and take anecdotal notes.
Guided reading was an observational tool used in the first and fifth grade classrooms
during the sixweek time span and helped collect formative assessments of students. Guided
reading is a way to provide differentiated reading instruction to small groups of students at similar
skill levels. Students were placed in reading groups based on the needs and abilities of the
students. During guided reading, teachers spent 20 minutes with small groups to listen to each
child read individually. As the students were reading, the teacher provided reading strategies and
prompts to help the reader. The teacher also took anecdotal notes on reading miscues , reading
strategies, and reading comprehension. Teachers then worked on the comprehension skills that
were missing or not as strong.
In all grade levels, oneonone conferences occurred. The first grade students and teacher
met oneonone to look through student book boxes to pick six new books every week to read
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during guided reading. During this conferencing time the teacher observed the book choices made
by the student and took notes on what interested and motivated the student in addition to making
student read aloud to be sure appropriate level books were chosen. If there was a book that was too
hard or too easy, the student and teacher discussed why good fit books were important and
together, they would find a book that was at their reading level.
In the fifth grade classroom, library check out time on Friday mornings was a critical part
of each week. This was the time for the teacher to meet with students who struggled to pick out
appropriate books for their ability levels. The teacher would use the observational data and
anecdotal notes collected during guided reading to help those particular students check out books
that would interest the student as well as strengthen comprehension skills.
Analysis of Data
Upon completion of our six week study in a first grade, fifth grade, and seventh grade
classroom, we analyzed the data collected from various areas of reading comprehension to
determine if implementing a variety of motivational techniques increased students’ reading
motivation and improved comprehension skills. Data was collected from teacher observations, the
book challenge procedures, student selfreflections, and district assessments.
The initial data tool that was used in all three classrooms was a student selfreflection
(Appendix E &G). The first grade selfreflection consisted of 15 questions that asked the students
about his/her feelings about reading. The teacher recorded the students’ answers on a recording
sheet (Appendix F). At the beginning of the study, almost half of the students in the first grade
classroom were unsure of themselves as readers or didn’t view themselves as readers. By the end
of the study, 15 out of the 17 students, which is equivalent to 88% of the class, viewed reading as
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an enjoyable activity and saw themselves as readers. The two students who still felt unsure of
themselves as readers struggle with many different aspects of reading and do not feel confident.
Each of these students loved to listen to stories read to them, but were not comfortable with their
reading ability.

Figure 1. Preliminary and FinalFirst Grade Student SelfReflections

The fifth and seventh grade student selfreflection (Appendix G) consisted of five
statements that students had to rank from one to five and three multiple choice questions. Figures
24 display fifth grade responses and Figures 57 display seventh grade responses.
At the beginning of the study in fifth grade, only seven students (39%) said they 
always
understood texts they read independently. The remaining eleven students (61%) said they 
usually
or 
sometimes 
understood the text they read independently. Throughout the study and the
implementation of the reading challenge, the students’ reflections on their reading comprehension
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changed. The postreflection showed that eleven students (61%) said they 
always 
understood texts
they read independently while only seven students (39%) said they 
usually 
or 
sometimes
understood the text they read independently. According to these results, students began to take
ownership of choosing their own books to independently read and began to comprehend these texts
better.

Figure 2. Students responded to several questions about reading motivation on two occasions.
The pie charts in Figures 3 and 4 show the reading influences of the fifth grade students.
These charts show the change in reading influences throughout the study. In the beginning, 33% of
students said that teachers influenced them the most to read. The teacher noticed before the book
challenge was introduced a majority of students couldn’t describe what kind of books they liked to
read. After the book challenge was introduced, students began to become eager to share what they

MOTIVATION AND READING COMPREHENSION

17

were reading with their peers and with their teacher. Many who previously couldn’t describe what
kinds of books they liked to read, began to discuss their favorite genres and why they like them.
After the book challenge had been implemented, the students were influenced more by
recommendations made by peers (37%) and their own selfmotivation (37%) compared to the
beginning of the study when the students greatest motivator was the teacher.

Figure 3. Fifth Grade Responses: PRE

Figure 4. Fifth Grade Responses: POST

At the beginning of the study, almost 50% of seventh graders rated their comprehension
skills low, saying they understood texts they read alone ‘sometimes’ or ‘rarely.’ Students seemed
to gain more confidence in their comprehension throughout the research period with 86% saying
they understood texts “usually” or “always” when they read without assistance. The selfreflection
showed that students liked choosing their own books throughout the entire research period because
91% answered they “usually” or “always” like to select their own books.. Students were given
many opportunities to pick their own books  66% stated the teacher “rarely” or “never” chose
their books at the beginning and this increased to 72% by the end of research. 7686% of students
stated they “sometimes, rarely, or never” liked when the teacher picked their books. According to
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these results, students consistently liked choosing their own texts and gained greater skills to
comprehend texts on their own throughout the course of the study.

Figure 5. Students responded to several questions about reading motivation on two occasions.
According the to pie charts in Figures 6 and 7, seventh grade students’ reading influences
changed throughout the study. Teachers, parents, and peers all influenced students to read as well
as being selfmotivated. Before the book challenge was introduced, students were mostly
motivated by teachers and parents. After the book challenge had been implemented for several
weeks, student motivation shifted. Selfmotivation and peer motivation increased at the end of the
study. Peer motivation had the greatest increase from 12% to 24%, which may be due to the
amount of the peer recommendations throughout the book challenge.
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Figure 7. Seventh Grade Responses: POST

After analyzing all the selfreflection data collected from each grade level, teachers
concluded that student responses displayed an increase in reading motivation throughout the study.
One can conclude that students became more selfmotivated by themselves as their comprehension
skills grew and students’ peers had greater influence when peer recommendations became part of
weekly reading instruction.
Observation and anecdotal notes were another source of the data collected. Teachers used
an observation checklist (Appendix K) to collect data throughout the book challenge, guided
reading, and daily classroom discourse. Whenever students were observed talking about reading,
whether it was during classroom discussions or impromptu moments, it was recorded on the
tracking sheet. In both the fifth and seventh grade classrooms, students maintained a personal
reading notebook (Appendix C and D) where the books, genres, and reflections were organized.
Data was collected differently in the first grade classroom because of the age of the
students. In first grade, students were required to do stickynote book reviews (Appendix A). The
teacher recorded student book choices and reviewed student book reviews. Prior to the study 80%
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of first graders chose to read only fiction stories, unless asked to read something different. Students
said they were unsure of other types of books and found fiction books to be most interesting.
Students were required to read books from four different genres. The genres were fiction,
nonfiction, poetry, and fairy tales. By the end of the challenge, only 10% of students said that they
wanted to read only fiction books and 90% of students said they enjoyed reading all types of
literature.
First grade students were also introduced to a reading log (Appendix B). This reading log
was sent home and the students were asked to read a book every night to one of their family
members. The students earned lunch with the teacher every time they filled out one reading log
page. The number of students who read at home changed immensely compared to the beginning of
the year. The students showed excitement every time they were close to earning lunch and would
read extra each night to reach that goal. As shown in Figure 8 below, students are reading more at
home now than they did at the beginning of the year due to the motivation techniques
implemented.

Figure 8. Reading at Home
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In fifth and seventh grade, the teacher used the response entries in the reader’s notebooks
(Appendix C and D) as well as book reviews to gather observation and anecdotal notes. The
response entries were required of students upon completion of a book. Students reflected on what
they enjoyed and what was confusing from their novels in the response entries. Teachers read
through the reflections and gave students feedback and suggestions for future reading. Teachers
took notes from these response entries on the observational checklist (Appendix K). In addition to
the response entries, teachers also took notes on data collected while students gave book
recommendations and on their written book reviews. When students presented book reviews, the
teacher used the observation checklist to record student responses and interactions. The
observations and anecdotal notes showed that the book challenge increased student’s interest in a
variety of genres. According to the observation checklist, many more students discussed books and
listened to peer recommendations on a regular basis after the book challenge was implemented.
The students used these discussions and recommendations to guide their next text selection.
When the book challenge was first introduced, many students seemed intimidated by the
task. Students discussed the book challenge and completed a selfreflection (Appendix L) at the
end of the study. Student reflections showed that most students enjoyed the challenge because
they saw the benefits of it. Many students stated that they were thankful they were challenged to
read so many books because they discovered they enjoyed reading and were impressed with how
many books they completed. Several students mentioned how the challenge introduced them to
genres they never would have explored otherwise. Teachers received positive feedback about the
book recommendations, which reiterated how integral the book recommendation process was.
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Figure 9 shows several student responses from this selfreflection; the rest can be found in
Appendix L.
Q: What are your overall thoughts about the book challenge so far.
A:
“I loved it because I was able to read many different books, and some I didn't even know

about! I wish all reading teachers would do challenges like this one!”
A:
“I think it encouraged me to read more and explore different genres.”

A:
“It was a cool learning experience. Not only that but it was also very fun! You got to

relax and read many different books you never would have read if it weren't for this
challenge!!!
A: 
Even though most kids don't like to read I'm almost 100% positive that this made them
think of books in a newer, better way.”
A:
“It was fun, and it pushed me out of my comfort zone.”

A:
“I love to read, and this challenge gave me a huge opportunity to read more.”

Figure 9. Book Challenge SelfReflection Responses


The data accumulated from the student selfreflections indicated that the implementation of
a variety of reading techniques did increase student enjoyment of reading. Each classroom teacher
noticed a large growth in student motivation. More students considered themselves readers at the
end of the study than at the beginning.
Since the beginning of the study, students from all three classrooms gained higher
comprehension scores on their district summative assessments. Teachers used a district rubric to
analyze student work and assess comprehension (Appendix DF). The assessments that were used
asked the students to read a grade level text and answer comprehension questions. In first grade,
students were required to ask and answer questions about a story. Fifth grade students were
required to identify the main idea and list details about the text. Students in the seventh grade were
required to analyze characters, make inferences, identify themes and summarize the story.
The preliminary data showed that a number of students from all grades levels were not
meeting gradelevel expectations when it came to comprehension of a text. The final data collected
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indicated that the implementation of comprehension and motivation strategies resulted in all
students showing growth in comprehension. Illustrated in the figures below is the growth that was
made by the students on their district assessments.

Figure 10 . First Grade Reading Comprehension Scores

Figure 11 . Fifth Grade Reading Comprehension Scores
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Figure 12. Seventh Grade Reading Comprehension Scores
The second district assessment tool that was used was Fountas and Pinnell informal
reading inventory. This assessment was used in the first and fifth grade classroom at the beginning
and end of the study. Students were given a leveled text and were asked to read it. The students
needed to meet certain requirements for each reading level. The students needed to read fluently
and accurately, as well as comprehend the story. After leveling, students were placed into skill
groups. By placing students into small groups teachers were able to differentiate instruction and
help students locate and read onlevel books.
At the completion of the study, students in both first and fifth grade showed they increased
their reading levels. In the first grade classroom, 47% of the students were reading above grade
level text, 35% of students were reading on grade level, and 18% of students were reading below
grade level at the end of the study. The 18% of students who were below grade level received
additional reading services outside of the classroom. The teacher noticed that at the end of the
study more than half of the class were either at grade level or above compared to results taken
prior to research where more than half of the class was at grade level or below.

Figure 13&14. First Grade Reading Levels Prior to Research and at the End of Research
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In the fifth grade classroom, 47% of the students were reading above grade level text, 29%
of student were reading at grade level, and 24% of students were reading below grade level at the
end of the study. The 24% of students who were below grade level received additional reading
services outside of the classroom. At the end of the study, more than half of the class was either at
grade level or above, whereas at the beginning of the research, more than half of the class was at
grade level or below.

Figure 15 & 16. Fifth Grade Reading Preliminary and End Levels
Fountas and Pinnell informal reading inventories were not used at the middle school level,
therefore reading levels were determined by NWEA MAP reading scores. NWEA MAP results
prior to the study showed 52% of students reading above grade level, 31% reading at grade level,
and 17% reading below grade level. Test results taken at the end of the research period show an
11% increase of students reading at grade level and a 10% decrease of students below grade level.
These test results indicated that students’ reading comprehension increased throughout the research
period.
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Figure 17 & 18 . Seventh Grade Reading Preliminary and End Levels
By implementing comprehension and motivation strategies, teachers noticed that student
reading levels in each classroom improved. More than half of the students who participated in the
study met grade level expectations or were considered above grade level. Teachers scaffolded
lessons for those students reading below grade level and several of these students received extra
reading instruction from reading specialists.
At the onset of the study, teachers noted that reading comprehension scores were lower but
as the study progressed, they increased. Teachers also determined that by the end of the study,
there was more student participation in classroom reading discussions than at the start. When the
book challenge was introduced, many students were not excited and many thought it impossible.
However, as the weeks passed, fewer students complained and more seemed excited about what
they were reading. Students were discussing books more frequently and giving more
recommendations to their peers as well as asking for teacher recommendations. Students seemed
to be more engaged in their reading at the end of the study than at the beginning and their
comprehension scores improved accordingly.
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Action Plan
After reviewing the data, it was apparent that implementing reading and motivational
strategies had a positive effect on student achievement and comprehension. Classroom practices
that reinforce reading skills have the potential to increase students’ motivation to read. When
teachers “support the growth of intrinsic motivation to read,” it is more likely that students “will
choose reading in the future as both a recreational and functional activity” (Fawson & Moore,
1999, p. 327). When the classroom atmosphere is one that promotes reading, as the classrooms in
this study did by establishing a daily routine of book discussions and book recommendations,
students are more apt to read voluntarily.
An analysis of the data collected from this action research showed that students seem to be
more engaged in reading when they had been introduced to multiple reading strategies that helped
improve their reading skills. After reading strategies were taught and practiced regularly, students
utilized the strategies while they read independently, increasing their reading comprehension. The
students’ ability to comprehend and understand texts increased when student engagement
increased. The results from this action research showed that when students were exposed to a
variety of texts and were encouraged to read, their reading comprehension improved.
The result of this research showed that with an increase of comprehension, there was an
improvement in the students’ intrinsic motivation to choose books on their own and read
independently. The goal of the book challenge was to guide students to discover a variety of
books they enjoyed reading and according to their reflections, students seemed to truly enjoy their
experience with the book challenge. McLaughlin (2012) stated, “Comprehension is a consuming,
continuous, and complex activity, but one that, for good readers, is both satisfying and productive”
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( p.433). Based on the increased interest in reading at school, there may have been a higher
probability of students utilizing the reading practices outside of school which were reinforced
inside the classroom. If influential reading practices are used repeatedly in the classroom, students
may start naturally using them during their extracurricular reading time. When students feel
confident in what they are doing, many will continue to do that activity to feel a sense of
accomplishment.
In the future, the implementation of the book challenge will begin at the start of the school
year to establish a regular routine. It may be concluded that our data did not result from the
implementation of the strategies, but from the extensive reading instruction that had been
happening throughout the entire year prior to the research. However, teachers determined that the
additional motivational techniques implemented throughout the short research period helped many
students grow academically and have a stronger sense of their reader identity. By incorporating
motivational techniques and providing motivational circumstances within the classroom, teachers
stimulated student achievement (Robinson, 2010, p.6).
If the book challenge was introduced early on in the school year, students would be able to
see an entire year’s growth in their reader’s notebook reflections and could incorporate reading
strategies learned from the challenge in all aspects of school. Incorporating different curricular
aspects into this research could also enhance the results. Integrating technology could increase
student participation and engagement. There are many texts that are available online that students
cannot get in the classroom. Because of technological advancements, sharing capabilities have
increased, so there are multiple methods for studentpeerteacher interaction. Technology can also
improve student presentations and book reviews. Rather than writing book reviews, students could
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create multimedia presentations, such as movie trailers, to recommend books to peers. Utilizing
the Librarian and Library Media Specialist for the book challenge can create a variety of
perspectives and opportunities for the students that might not be accessible with only the
classroom teacher.
The data collected from this action research was very encouraging. Therefore, motivational
techniques will continue to be implemented. If teachers continuously provide motivation
techniques, students may gain a sense of intrinsic motivation which in turn they will find
themselves more “creative, effective and productive” (Robinson, 2012, p.7). In order for teachers
to become powerful facilitators of this type of discourse, professional development or book studies
should be provided by the district or administrators in order for teachers to feel comfortable and
successful.
One aspect of the book challenge that students seemed to enjoy was being given choice.
Students were not told what books to read and when to read them; they were allowed to pick their
own books and read them when they wanted to. Giving students the opportunity to choose their
own books encouraged students to read books they liked. Students also had choice in their book
recommendations and book commercials. By not forcing students to read certain books and not
telling them exactly what to say during book discussions, students took ownership of their reading.
Because of the success providing student voice and choice brought to the study, students will
continue to be allowed to read books of their choosing throughout the entire school year.
Students will continue to review books, share book recommendations, and engage in book
clubs and classroom book discussions. According to the selfreflection results, students considered
peer recommendations with very high regards; more and more students referred to these book
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recommendations when finding new books to read. Students also thought highly of the book
discussions because they allowed them to talk freely about what they were reading and to practice
using the strategies and skills learned.
Overall, the biggest change in teaching practices determined from this research is that time
needs to be dedicated to reading. According to Miller (2009), 
“Students will read if we give them
the books, the time, and the enthusiastic encouragement to do so. If we make them wait for the one
unit a year in which they are allowed to choose their own books and become readers, they may
never read at all. To keep our students reading, we have to let them.” 
Students needed to be given
the opportunity to talk about what they are reading and listen to what others are reading; students
need to be given the opportunity to practice the reading skills implemented in order for those skills
to become automatic. Allowing students time to do these things can ultimately enhance reading
comprehension and motivation.
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First Grade Sticky Note Book Reviews

33

MOTIVATION AND READING COMPREHENSION

34

Appendix B
First Grade Reading Log

Title

Date

Parent Signature
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Appendix C
Fifth Grade Reader’s Notebook: Book Challenge
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Appendix D
Seventh Grade Reader’s Notebook: Book Challenge
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Appendix E
First Grade SelfReflection

Circle the best that fits your response: 

1. I enjoy reading.

2. I am good at reading.

3. When I read I understand my books.

4. I get to pick the books I read.

5. My teacher picks the books I read.

6. I like when my teacher picks my books.

7. I like to pick out my own books

Yes

Sometimes

No
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8. I like reading at home.

9. I like reading to other people.

10. I like reading by myself.

11. I like going to book stores.

12. I like reading nonfiction books.

13. I like reading poetry.

14. I like reading fiction books.

15. I like reading fairytales.

39
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Appendix F
First Grade SelfReflection Evaluation Sheet
Yes 2 Sometimes 1 No 0
Student

Q1

Q2

Q3

Q4

Q5

Q6

Q7

Q8

Q9

Q10

Q11

Q1
2

Q1
3

Q1
4

1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17

3025= Comfortable/Confident when reading
2420= Unsure of reading abilities

19 and below Not comfortable when reading

Q1
5

Total
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Appendix G
Fifth and Seventh Grade SelfReflection

Read all questions carefully and answer honestly.
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(Reading Reflection Continued)
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Appendix H
First Grade Reading Comprehension District Proficiency Scale Rubric

Score
4.0

Strand: Reading Literature
Cluster: Key Ideas and Details
1.RL.1 Ask and answer questions about key details in a literature text

Grade 1

The student refers to details and examples in a text when answering questions about the
text, both literal and inferential.
rd
The text used needs to be at least at a middle 3
grade independent reading level.
F&P – N
3.5

3.0

The student successfully answers key details from the story and asks question/s that
pertains to the story read. Question will go beyond literal and require students to use
inference skills. The student is able to locate the answer in the story. The student needs to
independently read the leveled story.
st
The text used needs to be at an end-of-year independent reading level for 1
grade.
F&P – H/I
2.5

2.0

The student successfully answers key details from the story and asks question/s that
pertains to the story read. Question will go beyond literal and require students to use
inference skills. The student is able to locate the answer in the story. The student needs
to independently read the leveled story.
The text used needs to be at a middle of-year independent reading level for 1st
grade.
F&P – E/F/G
1.5

1.0

The student 
must be able to read the text independently
and answer key details as well
as asks question/s that pertain to the story read. Question will go beyond literal and
require students to use inference skills.
st
The text used needs to be at a beginning of year independent reading level for 1
grade.
F&P – C/D
0.5
The student is unable to answer key details from the story or asks question/s that
st
pertain to a story at a beginning of year 1
grade independent
level read by the

student.

*Greyed out area indicates teacher discretion. Teachers should use this for a student making a
slight
error or not quite meeting proficiency at the next level.
*Students must have satisfactory or excellent comprehension to score at each level. If a
student does not show satisfactory or excellent comprehension, the student should
be assessed and scored at the lower level.
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Strand: Reading Literature
Cluster: Key Ideas and Details
1.RL.2 Retell stories, including key details, and demonstrate understanding of
their central message or lesson
Grade 1
Student writes a summary of the story, including only the important information and is
Score
able to state a lesson that a character or characters learned.
4.0
rd
The text used needs to be at least at a middle 3
grade independent reading level.
F&P – N
3.5

3.0

The student is able to correctly retell the beginning, middle and end of the story, and
give the central message (what the character learned) of the story.
st
The text used needs to be at an end-of-year independent reading level for 1
grade.
F&P – H/I
2.5

2.0

The student is able to correctly retell the beginning, middle and end of the story, and
give the central message (what the character learned) of the story.
st
The text used needs to be at a middle-of-year independent reading level for 1
grade. F&P – E/F/G
1.5

1.0

Student 
must be able to read the text independently
as well as retell the beginning,
middle and end of a story.
The text used needs to be at a beginning of year independent reading level for 1st
grade F&P – C/D
0.5 The student is unable to retell the beginning, middle and end of a story at a
st
beginning of year 1
grade independent level read by the student or from a story
read aloud to the student.

*Greyed out area indicates teacher discretion. Teachers should use this for a
student making a slight error or not meeting proficiency at the next level.
*Students must have satisfactory or excellent comprehension to score at each level.
If a student does not show satisfactory or excellent comprehension, the
student should be assessed and scored at the lower level.
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Appendix I
Fifth Grade Reading Comprehension District Proficiency Scale Rubric
Strand: Reading Literature
Cluster: Key Ideas and Details
5.RL.1 Refer to details and examples in a text when explaining what the text says
explicitly and when drawing inferences from the text
Grade 5
Scor The student cites text evidence when answering question about the text. Questions at
e
this level go beyond literal and are inferential.
4.0
th
The text used needs to be at least at a middle 7
grade independent reading level. F&P
–Y
3.5
3.0
Quote from the text when answering questions about the text. Questions at this level go
beyond literal and are inferential.

2.0

1.0

th
The text used needs to be at an endofyear independent reading level for 5
grade.
F&P – U/V
2.5
Quote from the text when answering questions about the text. Questions at this level go
beyond literal and are inferential.
th
The text used needs to be at a middle ofyear independent reading level for 5
grade.
F&P – T
1.5
Refer to details in a text when answering questions and explaining what the text says.
Questions at this level go beyond literal and are inferential.
th
The text used needs to be at a beginning of year independent reading level for 5
grade.
F&P – R/S
0.5
The student is unable to refer to details in a text when answering questions
th
about the text at a beginning of year 5
independent grade level.

*Greyed out area indicates teacher discretion. Teachers should use this for a
student making a slight error or not quite meeting proficiency at the next level.
*Students must have satisfactory or excellent comprehension to score at each level. If a
student does not show satisfactory or excellent comprehension, the student should be
assessed and scored at the lower level.
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Appendix J
Seventh Grade Reading Comprehension District Proficiency Scale Rubric
Content: Reading for Literature
Grade Level: 7
Standard: 7.10: Read and comprehend complex literary and informational texts
independently and proficiently.
The student will 
r
ead and comprehend gradeappropriate literature and informational text.
● Interpret information from text
● Create a visual representation of a text
● Analyze text by questioning
● Make an inference and use details from the text to support
● Comparing/contrasting characters, events, information within a text
● Making connections (texttotext, texttoself, texttoworld)
● Make predictions
Score
4.0

In addition to Score 3.0, indepth inferences and applications that go beyond what was
taught.
3.5

Score
3.0

In addition to score 3.0 performance, indepth inferences and applications with partial success.

I can statements:
● Read complex grade level texts
● Reread a text to find more information or clarify ideas
● Use reading strategies (e.g., ask questions, make connections, take annotated
notes, make inferences, visualize, reread) to help me understand difficult complex
text.
The student exhibits no major errors or omissions.
2.5

Score
2.0

There are no major errors or omissions regarding the simpler details and processes as the
student:
● performs basic processes, such as:
o read gradeappropriate literature and informational text using a teacherdirected
comprehension strategy (for example, modeling, predicting, questioning, graphic
organizers/scaffolding, and reciprocal reading)
o Use limited reading strategies – predicting, retell, recall facts, define vocabulary,
visualizing, using graphic organizers for plot elements
However, the student exhibits major errors or omissions regarding the more complex ideas
and processes.
1.5

Score
1.0

No major errors or omissions regarding 2.0 content and partial knowledge of the 3.0 content.

Partial knowledge of the 2.0 content, but major errors or omissions regarding the 3.0 content.

With help, a partial understanding of some of the simpler details and processes and some of the more complex
ideas and processes.
0.5

With help, a partial understanding of the 2.0 content, but not the 3.0 content.
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0.0
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Even with help, no understanding or skill demonstrated.

Appendix K
Reading Observation Checklist
Student Name

Classroom Discourse

Book Recommendations

Teacher-Student
Conference

Impromptu Book
Discussions
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Appendix L
Book Challenge Reflection Responses
“I like it due to it pushing me to read more books.”
“I really love reading and it was good to step out of my comfort zone and try different genres.”
“I gave it a 10 because I love to read, and this challenge gave me a huge opportunity to to read more.”
“I liked exploring different genres and new books.”
“I love reading, and I would like to read more, and this helped me become a better reader.”
“I liked the different genre and teaches the kids to expand there genre choice.”
“I loved it because I was able to read many different books, and some I didn't even know about! I wish all reading teachers would
do challenges like this one!”
“It was a cool learning experience. Not only that but it was also very fun! You got to relax and read many different books you never
would have read if it weren't for this challenge!!! Even though most kids don't like to read I'm almost 100% positive that this made
think of books in a newer, better way.”
“I may have enjoyed it more if I could read as many as any type of book I wanted, because I do not enjoy most nonfiction stories”
“I gave it that rating because I love reading, but I didn't really like reading all the genres. I think it was a good way to challenge us
and make us better readers!!!!”
“I think it encouraged me to read more and explore different genres.”
“I thought it was fun and it encouraged me to read books I never thought I would.”
“I loved it, I got to read so many books!”
“It was fun, and it pushed me out of my comfort zone.”
“I really enjoyed the book challenge because it helped me read more books and get into my books more.”
“I love reading... fiction. Its hard for me to read nonfiction, I can if I need to research or something, but its so BORING! (usually)”
“i dont really like reading but its fun to have a challenge”
“Sometimes I didn't like reading the other genres, but other than that I liked the challenge.”
“I love reading books but i forgot to record them in my reader’s notebook.”
“I love to read, and this challenge gave me a huge opportunity to read more.”
“It was fun reading different type or books.”
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